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     Te Ara School

  Vision
Values and Teaching Beliefs
                           Kimihia  Te Ara Totika

     ‘Seek the right path’

Illustration of Mountain

Ko te tuaha koe te Maunga

          If you are going to bow your head

Make certain it is a mighty mountain

School  Mission:

   For all to work in harmony 

        to achieve every student’s potential 
The school  Vision defined

Students able to have the skills

to make the right choices

so as to take full advantage

of learning opportunities

· We want our students to be excited by their learning: with their talents developed, motivated to become life long learners able to take full advantage of their next stage, or pathway, in their learning journey.
· We want our children to be able to make the ‘right choices’, including knowing when to say no, so as to become, not only skilled learners in their journey to becoming caring future citizens.
· We want our students to do their best to be proud of their own their achievements, who know how to set goals and know how to achieve them.

· We want our children to recognise their own uniqueness and respect the uniqueness of others.

Our Values

Learning to make the ‘right choices’

to  be able live and learn in a community.

To treat people as we would want to be treated .

To be respectful of others, our school and the wider community.

We see our school as a Learning Community based on simple shared values and expectations so we can all, students, staff and parents, work in harmony  to realise our vision to enable our students to achieve their full potential. We see learning as a partnership based on respect between all involved. Essentially we believe we all need to treat each other as we would wish to be treated. We will help students develop caring values by encouraging them to make the ‘right choices’ and to consider how their actions effect others.

Teaching Beliefs
Our teaching Beliefs 

provide a common language of expectations

for the teaching staff to achieve our Vision.

To achieve our vision, and to ensure our students ‘seek the right pathway’ able to make the ‘right choices’ so as to achieve personal ‘excellence’, we have a defined set of shared Teaching Beliefs to base all our teaching on.

Our Teaching Beliefs  encompass

the need for individual teacher initiative and creativity.
Our shared Teaching Beliefs are our Teacher Performance Agreement. The headings gave been adapted from the Professional Standards Document. Further details are to be found in the School Best Practices Booklet listed under each koru point.

The Six Koru – our pathway to achieve our Vision
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1 Foundation Learning in place
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4 Powerful Learning Experiences.
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5 Expect students Personal Best
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6 Clear Class Management and celebratory Room Environment
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1 FOUNDATION SKILLS IN PLACE
Unless the ‘foundation skills’ are firmly in place students will be unable to take advantage of their future opportunities. We see ‘numeracy and literacy as our first priority’ – vital building blocks to ensure students can develop their individual ‘learning pathways’.

I will:

· Ensure level  benchmarks
 set in literacy and numeracy foundation skills are achieved

· Identify students at risk and refer them to receive special targeted help.

· Put in practice agreed literacy and numeracy programmes
.

· Put into practice agreed Maori
/local content benchmarks.

· Put into place agreed presentation expectations
 for book and chart work.

· Develop and maintain a partnership with parents to keep them fully informed 
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   Areas to achieve/improve /introduce

2 STUDENTS AS  ‘STRATEGIC’ LEARNERS

Students need to be taught a range of strategies in any learning situation to enable them to make the ‘right choices’, to ‘set goals and be able to achieve them’. Successful learners have ‘know how’ and can work independently.

I will:

· Help student set realistic achievement goals. 

· Ensure students know what is expected in any task
. 

· Teach appropriate strategies and skills in realistic settings for all tasks

· Negotiate with the class criteria
 for tasks and encourage students to assess their own work and set their own improvement goals. 

· Encourage students to reflect on what they have done ( successful or otherwise) and to consider what they might do next time

· Encourage students to take risks, to have a go, and to see mistakes as learning opportunities.

· Introduce the Intelligent Behaviours of Art Costa
 and de Bono’s Thinking Hats.

· Make use of a range of Graphic Organisers
 ( ‘scaffolds’) to assist student’s thinking.

· Ensure students can: devise questions, plan and present a study
 of their own choice as a demonstration of ‘learning how to learn’ ability. 
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                 Areas to achieve/improve /introduce





3 TEACHERS AS ‘COACHES’
Students need adults to help them ‘set goals’ and develop appropriate strategies and skills.  A ‘coaches’ role is a diagnostic one helping each student to become an independent learner.  To achieve this requires focussed teaching, ‘scaffolding’ help, and immediate focussed feedback
 to improve performance.

I will:

· Interpret the teachers role is that of a diagnostic coach always with the aim on extending students skill and confidence.

· Scaffold
 any help necessary to ensure students gain success – to break tasks down to understandable steps until learning is in place.

· Plan tasks within the ability of students or to teach necessary skills before hand. All learners (including teachers) are on a ‘novice- expert continuum’
 depending on the learning task – any help must be personalised.

· Encourage students to take ownership of their choices – if things go ‘wrong’ encourage students to consider what they will do next time.

· Negotiate activities, tasks, assessment and class behaviour with students so as to encourage ownership.

· Make use of ‘focussed teaching’
 – keeping in mind one goal when teaching and for this goal to be explicit to the learner.

· Recognise positive behaviour
 of any students.
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4 POWERFUL LEARNING EXPERIENCES
To inspire students to learn, to help them uncover their ‘hidden’ talents  

(future vocational interests?) and to challenge them to ‘strive for excellence’ students need powerful rich and memorable learning experiences.

I will:

· Plan collaboratively a range of ‘rich topics’
 for the class to study to ensure all students gain success in the ‘big ideas’ or strands of the NZCF

· Make use of agreed planning formats
 to simplify planning

· Ensure all students are aware of how to plan and complete a study
. Involve the students in: planning activities, setting task goals and developing criteria, so they can develop ‘ownership’ and self assess their efforts when appropriate. Student’s ability to plan/complete his or her own study is to be assessed.

· Ensure programmes where possible reflect/integrate Maori culture

· Integrate
  Learning Areas as appropriate – partic. value the creative arts.

· Introduce Multiple Intelligences
 as a means to tap all students talents

· Make use of an Interactive Approach
, making use of student’s questions and prior ideas and then to challenge them to elaborate their views.

· Integrate aspects of Information Technology
 as appropriate.
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5 EXPECT ‘PERSONAL BEST’ FROM ALL.
We must do everything to help students develop, through their achievement, a sense of pride. We must hold the highest expectations of all students to ‘do their best work’. It is important to help students appreciate the importance of personal effort or ‘good work habits’.
I will:

· Ensure students understand the need for quality over quantity  - that doing something well is more important than being ‘first finished’. Encourage student not to rush their work but to work carefully with effort so they can gain feelings of pride and success.

· Use the phrase ‘slow the pace of your work’ to encourage reflective thinking and to give timer to help before students rush in.

· Ensure students are aware of the procedures
 involved in any learning task

· Give temporary help until procedures are in place.

· Encourage students to set and self assess
 their own goals and be able to indicate areas for improvement. 

· Ensure students are aware of how to present their work
 whether on a chart or in bookwork by teaching explicit visual presentation skills. 
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6 CLEAR CLASS MANAGEMENT AND EXCITING ROOM
ENVIRONMENTS
Unless students ‘feel safe, secure and happy’ in a ‘positive environment’, and have the ‘know how to achieve’ tasks set, both learning and teaching will be difficult. Sensible routines provide a sense of security and predicability and provide an environment for students take the risks necessary for their growth. Effective classroom management allows students to learn independently and for teachers to teach.
I will:

· Develop clear expectations with students of the daily programme

· Make use of the blackboard/whiteboard or task boards to ensure all students know what is expected of them
 so they can be encouraged to work independently either as individuals or in groups.

· Begin each day outlining the days tasks and end with a reflective period to ensure students leave with ‘learning’
 on their mind.

· Utilise a three step planning format
 in all lessons: 1. An introduction to outline expectations 2: Focussed group or class tasks and 3: A ‘wrap up session’ to discuss main points or to share learning goals.

· Ensure Literacy and Numeracy and Study blocks follow agreed expectations.

· Ensure room environment reflects the important messages
 the school is focussing on: goal setting, explicit criteria for tasks and processes involved for creative tasks, and a range of student quality work across the curriculum.

· For topic studies display a study heading, student questions (possibly prior ideas) finished work and possibly a class evaluation of what they learnt. 
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Areas to improve/introduce

WHAT ARE YOUR PRIORITIES FOR SELF-IMPROVEMENT?

LIST MAIN AREAS TO ACHIEVE / IMPROVE/ INTRODUCE.

1
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4
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6

7

8

SELECT ONE OR MORE AREAS TO ‘ACHIEVE.IMPROVE OR INCLUDE’ FOR NEXT TERM AS AN ‘ACTION PLAN’

1

2

IDEAS TO CONSIDER FOR NEXT TERM FOR A SCHOOL WIDE ACTION PLAN.

1


2

3

ONLY WHEN ALL CLASSES ARE ALIGNED BEHIND THE TEACHING BELIEFS WILL WE BE ABLE TO PRESENT OUR VISION FOR OUR SCHOOL AS A QUALITY LEARNING COMMUNITY.
THE TEACHING BELIEFS WILL BECOME OUR PERFORMANCE AGREEMENT – WE WILL REVIEW THEN AS PART OF SCHOOL REVIEW END OF EACH YEAR.

They will need to be added to  cover all Professional Standards requirements.

� Development Team to establish these benchmarks ( and also in Maori and ICT).These to be used for assessing student and school progress as part of School Review


� There is a need to clarify expectations for literacy and numeracy programmes. 


� Another Development Team responsibility – possibly a between school task , utilising local experts to include local history etc


� Another Development Team task  - to clarify expectations and ‘scaffold’ for chart work at each level.





� Many schools have student keep a ‘Know How Can Do’ book to record learning strategies/criteria etc to refer to


� School wide ‘rubrics’ or criteria could be developed for research and poetic writing etc. Our Teaching Beliefs are a rubric for evaluating teacher performance and to arrange appropriate professional development (teacher ‘know how’). The most successful teachers have the widest repertoire of teaching strategies to call on See Koru point 3


� Costa’s Intelligent Behaviours provide a common sense language for thinking .Many teachers use de Bono’s hats


� There are a range of simple organisers for tasks which provide visual reminders/plans for students


� A format for student independent study for all teachers to adapt could be agreed to (a rubric). See footnote point 5.


� Immediate feedback, both positive and negative has been shown to have an impressive effect on student achievement.


� ‘Scaffolding’ is the provision of temporary help. See also ‘Focussed teaching’ .Footnote 13


� The ‘novice/expert’ continuum idea is in effect a rubric of achievement levels. We are all ‘novices’ in some situations. This is similar to the ‘master /apprenticeship’ relationship – gifted apprentices become masters in their own right. Being an ‘expert’ or a ‘master’ is as much to do with application and effort as inbuilt talent and can be learnt.


� This might need to be defined – essentially teachers teaching to an explicit goal known to the student


� We will be developing an agreed charter of behaviour to encourage in our students to assist them make the right choices.


� The Development Team need to develop a list of strands, or life themes, to cover each year eg  a study based on the Tangata whenua; an environmental theme; a technology /science change theme; cultural differences in the world; historical change; creativity and the arts; community awareness and leisure etc


� Simple formats could be drawn up to develop consistency of planning in various learning blocks.


� See footnote 6. This to be expanded in Best Practices booklet. Many schools use an action research model.


� Integrated learning has been part of a creative teacher’s repertoire for decades. Often called Centres of Interest in Junior classes. All ‘real life ‘ learning is integrated. Traditional subject divisions can be seen as a barrier to creative learning .Seeing connections between disparate areas is where true creativity occurs   


� Essentially this means recognising the talents of all students and valuing them 


� The Interactive Approach is a means to assist students construct their own knowledge – more a co-constructivist approach with the teacher acting as a coach challenging students to expand their thinking.


� The Development Team needs to define basic expectations/benchmarks for each two year level


� See Koru point 3 – Teacher as a coach.


� See Koru point 3 – Teacher as a coach.


� See point footnote point 4


� Formats for daily programmes will be placed in the School Best Practices book for teachers to adapt/modify.


� Many students fail to achieve because they are uncertain of what is expected of them. 


� A reflective period at the end of the day helps students answer their parents ‘What did you learn at school today/’


� Research indicates that students fail to learn because teachers do not structure their lessons to ensure students understand main points. All planning acts as a ‘scaffold’ for both teachers and students. 


� When you walk into any environment you pick up what is important. This should not be left to chance. What does your room celebrate? Is it possible for a visitor to pick up what is currently important in your room? The Development Team might need to draw up guidelines for the Best Practices Booklet.
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Seek the right path – make the right choices.


